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Induction periods are more frequent in teacher education for work at secondary level

1 In all countries, initial teacher education for the lower secondary level is provided in tertiary education and in most cases leads to a university-level qualification (ISCED 5A). However, in Belgium and Austria (in the case of Hauptschulen), teachers enter the teaching profession on completion of non-university tertiary education.

2 In a growing number of countries, a compulsory final ‘on-the-job’ qualifying or induction phase follows initial education or forms part of its last stage.

3 Irrespective of the level at which it is provided, initial teacher education for lower secondary level generally lasts between four and five years, except in Belgium, Austria (in the case of Hauptschule teachers) and Iceland, where it lasts three years. In Germany, it lasts six and a half years. Teacher education for this level is often provided in accordance with the concurrent model (Figure D21). Routes which follow the consecutive model tend to be longer as in Italy and Luxembourg.

4 Where teacher education conforms to the concurrent model, the proportion of time earmarked for professional training is generally greater, often higher than 30 %, as in Denmark, Austria (Hauptschule teachers), Slovenia and Norway. The proportion is over 50 % solely in the French Community of Belgium, Germany and Malta. By contrast, in the consecutive model it never exceeds 40 %, except in the United Kingdom (Scotland).

5 In some countries, initial teacher education for lower secondary level is provided in accordance with both models. In Austria (teachers in allgemein bildenden höheren Schulen), Iceland and Slovenia, teacher education based on the consecutive model lasts longest, but the proportion of professional training is greater in the concurrent model. By contrast, in Ireland and Lithuania, the relative proportion of professional training within initial teacher education does not depend on the particular model of provision.

6 Generally speaking, the amount of time spent on professional training is greater within the concurrent model than within the consecutive one. In some countries, institutions are completely free to organise the time earmarked for different components of teacher education as they wish. However, many national policies lay down certain specific minimum periods in this respect. In the United Kingdom (England, Wales and Northern Ireland) for example, all trainees are required to spend a minimum period in schools.
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Belgium: 
Teachers in lower secondary education may teach in the first three years of general secondary school.

Czech Republic: 
Teacher education may last from four to six years.

Germany: 
University-level teacher education lasts between seven and nine semesters (three and a half and four and a half years) and is followed by two years of a final ‘on-the-job’ qualifying phase (Vorbereitungsdienst).

Estonia: 
Since 2003/04, graduates have to complete a final ‘on-the-job’ qualifying phase (kutseaasta) lasting one year.

Greece: 
The provision of professional training depends on the institution and the subjects in which prospective teachers intend to specialise.

Spain: 
Teacher education may also last five or six years. A new certificate of specialisation in teaching is being introduced in 2004/05. It comprises a minimum 485 hours of general education plus three months for teaching practice including 12 hours of theoretical professional training.

France: 
Professional training occurs in the final ‘on-the-job’ qualifying phase lasting one year.

Latvia: 
Teacher education may last five years. The professional training part shown relates solely to the practical school placement.

Lithuania: 
Teacher education may last from three to five years depending on the institution and the model.

Luxembourg: 
The general component of teacher education has to be undertaken abroad. The length of initial teacher education does not include the period required to complete an optional research project whose length is variable. Professional training occurs during the final ‘on-the-job’ qualifying phase and lasts at least two years.

Malta: 
Teacher education in accordance with the consecutive model may last four or five years. The proportion of professional training shown here applies solely to the concurrent model.

Netherlands: 
Candidates obtaining grade 2 may teach general subjects in lower secondary schools and vocational upper secondary schools only. From 2001 onwards, an optional final ‘on-the-job’ qualifying phase was introduced. It lasts five months when full-time or ten months if part-time.

Austria: 
This diagram illustrates teacher education for (a) the Hauptschule and (b) the allgemein bildende höhere Schule. In the case of the latter, it lasts four and a half years and is followed by a final ‘on-the-job’ qualifying phase lasting one year. Institutions have some room for manoeuvre as regards the amount of professional training provided.

Poland: 
There are two possible routes at ISCED 5A, the most widespread of which is shown here. For teachers of foreign languages, a three-year course is also provided (with 19 % of it devoted to professional training).

Portugal: 
This diagram illustrates teacher education for the third stage of ensino básico. It may last four or five years, followed by a final ‘on-the-job’ qualifying phase, lasting one year.

Slovenia: 
The 10-month final 'on-the-job' qualifying phase is compulsory and entirely spent on professional training, but it is not part of initial teacher education.

Finland: 
The information relates mainly to specialist subject teachers in the last three years of perusopetus/grundläggande utbildning. The consecutive model lasts longer but the relative proportion of professional training does not change substantially.

Sweden: 
The information relates to teachers working in the final years of the grundskola.

United Kingdom 
(ENG/WLS/NIR): Information provided is for the consecutive route. The concurrent route is also available but is much less common. In England and Wales, part-time, flexible and employment-based training routes are also available. The professional component is defined in relation to standards and skills rather than duration, although all trainees are required to spend a minimum period in schools. Newly qualified teachers must complete an induction year (as from 2003 in Wales).

United Kingdom 
(SCT): Teacher education lasts four or five years and is followed by up to two years of probationary service.

Iceland: 
The diagram illustrates the concurrent model. The consecutive model lasts four years.

Norway: 
At the Universitet, teacher education may last from four to seven years depending on the subject chosen. The relative proportion for professional training is 25 % and 14.3 % respectively.

Bulgaria and Romania: Teacher education may last five years, depending on the subject to be taught.

Support measures for new teachers are still not very widespread

7 Following the completion of initial teacher education, and, in some countries, the completion of the final ‘on-the-job’ qualifying or induction phase, teachers still face many challenges in the early years of their career.

8 Special support measures can help them to overcome difficulties they may face as newcomers to the profession, and reduce the likelihood that these teachers will leave the profession early. Despite the potential benefits, such measures are still not widespread in European countries. In 2002, only half of all countries offered new teachers assistance during this time. Where available, assistance generally took the form of special in-class support and/or specifically designed training. A few countries such as Germany, the United Kingdom (England and Wales) and Norway, have recently launched initiatives to support early professional development.

9 In countries where support measures exist, new teachers in primary education and (lower and upper) secondary education are supported above all through informal discussion, classroom observation of their work and discussion of their progress or any problems at meetings with their supervisors. One person (a mentor) is always appointed to take responsibility for assisting new teachers – in general an experienced teacher who has completed a significant period in service and/or the school head.
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Explanatory note

The Figure does not cover the final ‘on-the-job’ qualifying phase or the induction year. It shows special support and supervision for fully qualified new teachers in their first and second year of service (or second and third year of service in those countries which regard the final ‘on-the-job’ qualifying or induction as the first year of service). These support measures have been devised specifically to help teachers overcome difficulties they may face during their early professional years. Any compulsory training designed for this period of early professional development is also included.

Wherever there are arrangements for monitoring and supporting new teachers, this support is offered to all of them unconditionally. In the United Kingdom (Northern Ireland) and Poland (in the case of trainee teachers and those employed on a contractual basis), it has become mandatory. The Early Professional Development scheme in Northern Ireland is considered an essential stage in the professional development of all teachers. Similarly, in Greece, Spain and Italy, teachers have to do the training programme during their one or more probationary years. In these last three countries and in Bulgaria, the length of this special training varies very widely.
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